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Global Community, Global Citizenship
Introduction

Globalisation is often seen as a ‘new’ phenomenon, particularly identifiable with the 20th century when the term was coined and when it had increasing impact.  Educationally it is often linked to the concept of interdependence in the Global Dimension documentation (DCFS/DFID/DEA 2005; QCA 2007).  However, it is possible to identify examples of what we now think of as globalisation in much earlier periods.  One such example was given by Professor James Walvin in a public lecture (York) in January 2007.  
In the 18th century Britain was importing porcelain tea services from China, without sugar bowls, as these were not used in China where tea was served green and bitter.  As British drinkers of tea and coffee discovered the pleasures of these drinks in their sweetened form, sugar bowls were requested and added to the imported tea services by the Chinese producers.  Sugar was a very important commodity, brought from the Caribbean plantations where the arduous and unpleasant work of cutting sugar cane was done by enslaved Africans who had been transported from the west coast of Africa where they had been ‘bought’ for goods manufactured in Britain.  Sweetening for tea and coffee was a globalized business in the 18th and 19th centuries.

What is globalisation?

So what is globalisation and what is its relevance to the Citizenship curriculum today?
Globalisation has been identified as:

‘The innumerable interconnections – economic, cultural, technological, political – which bind the local and national into the global community; the consequence of neo-liberal economic policies which see everything, including education, as a commodity to be sold to the global market place’. (P28)
Hicks D, in Hicks, D. & Holden, C. (2007)
Teaching the Global Dimension, London, Routledge

Or
 ‘…..the process through which individuals, groups, companies and countries become increasingly interdependent.  This growing interconnection has accelerated since the end of the Cold War in the late 1980s, and today we can feel its impact on our lives.’
(p13)

Garlake T. (2003) ‘The Challenge of Globalisation:  a handbook for teachers of 11-16 year olds’.  Oxford, Oxfam
These two explanations – from educators rather than economists – begin to show where links with Citizenship may be identified.  Hicks’ reference to education as a globalised commodity can be explored by analysing ‘Putting the World into World Class Education’ (2004) (www.dcfs.gov.uk/    )

Globalisation does not benefit all people equally, not only across countries but also within countries – women, young people and the rural poor are often the most disadvantaged.  Vandana Shiva, Indian environmentalist, has said,
‘What we are doing, in the name of globalisation, to the poor is brutal and unforgivable.  This is specially evident in India as we witness the unfolding disasters of globalisation, especially in food and agriculture.

Who feeds the world?  My answer is very different to that given by most people.  It is women and small farmers who are the primary food providers in the Third World.  Contrary to the common assumption, their small farms are more productive than most industrialised farms.
We are repeatedly told that without genetic engineering and globalisation of agriculture, the world will starve.  Genetic engineering and globalisation does not produce more food and in fact often leads to a yield decline, but it is constantly promoted as the only alternative available for feeding the hungry.

Industrialization and genetic engineering of food and globalisation of trade in agriculture are recipes for creating hunger, not for feeding the poor.  Everywhere, farmers are spending more to buy costly inputs for industrial production than the price they receive for their produce.’

Shiva, V (2000) Respect for the Earth: Reith Lecture
The food we eat is only one of the many ways in which globalisation impacts on our daily life.  The clothes we wear, equipment we use, films we watch, music we listen to and holidays we take can all be part of globalised trade. Although trade is one of the most obvious ways in which we are interdependent, we can also identify the work of the UN and its different agencies such as UNICEF or UNDP as part of the more global approach we now accept as normal.  Statistics and information are collected, disseminated and compared on a global basis; many NGOs such as Oxfam or Save the Children have an almost global remit.

Connections are two way.  Food production and consumption is a clear example of a two way connection.  The cost of food in other parts of the world has an impact on life in the UK. 
The world wide rise in food prices in 2008 will affect the world’s poor disproportionately – whichever country they live in.  The table below shows the remarkable rise in staples over only one year.
Staple food price rises: March 2007 – March 2008

Corn – increased by 31%

Rice – increased by 74%

Soya – increased by 87%

Wheat – increased by 130%

FAO, Bloomberg – quoted in The Independent 14th April 2008

As producer countries see the effect on their own populations, they will take action which will affect consumer countries.  For example, India is a main exporter of rice and has now taken measures to protect its domestic supplies by stopping the export of all but basmati rice, which sells at a premium.  Other rice exporting countries such as Cambodia has also put a ban on the export of rice.  The impact of this, caused partly by the world consuming more than it is producing and partly by floods and droughts attributable to climate change, will be greatest in countries where rice is imported and is also a staple.  The Philippines and Sri Lanka fall into this category – both already have large numbers of their population living in poverty.

A recent letter to Christian Aid News, about a recent visit to Ghana, identifies some of the issues:

‘We visited the town of Wa, in the north west, where rice growing had been abandoned because of the influx of cheap, subsidised rice from America.  The community in the village of Kaleo switched to producing shea nut butter and was very successful – the Body Shop was one of the main customers.  They are a resourceful people [but] it gets worse – inflation, unemployment, VAT – and now the floods in the north which have destroyed all next year’s crops, which will create acute food shortages’ CA News, Issue 39, Spring 2008
The huge rise in wheat prices, seen in the table above, will not only lead to a rise in the price of bread but also pasta and all those products which have grain content.
As a member of G8, the UK is in a position to put pressure on those with the power to change the ‘distorted web of subsidies and tariffs constructed by the developed (sic) world to protect our farmers’.  Voting for a government which will have effective and humane foreign policies is part of being an active citizen.  This requires knowledge and understanding of the global community and our links with it.  It also requires the critical thinking skills to recognise when policies do not benefit members of the global community. Global Citizenship is the name sometimes given to this broad citizenship which recognises the global links to local and national lives and the membership we all share of the global community.
Global Citizenship
Education for global citizenship offers the opportunity to explore complex global issues.  It encourages the development and expression of values and opinions, recognising the sources of both and the difference between fact and opinion.  This requires the use of ‘a multitude of participatory teaching and learning methodologies, including discussion and debate, role-play, ranking exercises, and communities of enquiry [which], used in conjunction with a global perspective, will help young people to learn how decisions made by people in other parts of the world affect our lives, just as our decisions affect the lives of others’ (Oxfam, 2006).

Responsible, active citizens, in an increasingly globalised society, should have the opportunity to experience a curriculum which prepares them to make informed choices; choices which affect not only themselves and their own community and country but the many people they will never meet or know but with whom their lives are inextricably linked.

The example used above is food but there are other aspects of globalisation which can be explored.  The activities which follow give a few suggestions but other topics include:
Sport (Olympics, football, athletics)

Tourism – see the work of Tourism Concern (www.tourismconcern.org.uk)

Migration – asylum seekers and refugees.  See the work of the Refugee Council www.refugeecouncil.org.uk 
Trade – see Fair Trade Foundation (www.fairtrade.org.uk or www.ifat.org).

 

http://b12.yahoo.com/i/www.the-body-shop.com 

Media
 see www.mediachannel.org/ownership/chart.shtml 


www.bfi.org.uk 
Global Connections 
· Tourism is the world’s biggest global industry.  The number of tourists has risen from a mere 25 million in 1950 to 700 million today (World Tourism Organisation, 2006). 

· The garment industry is one of the world’s largest employers.  In the UK the cost of clothes and footwear has fallen by a third in the last 15 years.  This is partly because more clothes are made in developing countries where labour costs are cheaper (Garlake, 2003).

· The media has a powerful influence on our lives and what we know about other countries.  However, news about other countries is often confined to a few inside pages and to a restricted range of stories.
· McDonalds is the largest and best-known global foodservice retailer with more than 30,000 local restaurants serving nearly 50 million people in more than 119 countries each day (McDonald’s website).

· Today over a billion people have access to the Internet.  However, half the world’s population has never made a phone call (Internet Usage Statistics website).

· Indian food is now the most popular food in the UK where around 8,000 restaurants employ 70,000 people – more than the steel, coal and shipbuilding industry put together.  Spending on Indian food is over £2.5 million each year (Grove and Grove, 2006).
· Chocolate is made from cocoa.  Many farmers in the South are at the mercy of price fluctuations of cash crops on the world markets.  Recently prices have plummeted.  Farmers have seen their livelihoods dissolve and countries have lost valuable export earnings.  Ghana is the world’s third largest producer of cocoa, the crop accounts for 35 – 40 per cent of foreign exchange.  The US is the world’s biggest importer of cocoa, and wants a free market (Divine Chocolate website).

· Developing countries are home to around two thirds of plant species.  Half of our medicines are derived from plants and a quarter of all prescription drugs have their origins in the tropical rainforests.

· Transport produces 28 per cent of current carbon dioxide emissions and is growing rapidly.  Greenhouse gases, methane and nitrous have been blamed for heating the world’s temperature which, in turn, leads to more unstable and extreme weather patterns.  The richer countries of the world, with a quarter of the world’s population, produce an estimated 60 per cent of greenhouse gas emissions (DEFRA website) 
From Teresa Garlake (2007:120), Interdependence in Hicks & Holden
Some Useful Terms
Digital divide  The gap between those with access to electronic information and communication tools and technologies, such as the internet, and those without.  

Cash crop  A crop which is grown to sell, usually overseas as an export (for example, coffee, cotton, or cocoa).  It is not used directly by the grower.  In recent years, the prices of cash crops on world markets have fallen dramatically.

Export Processing Zones (EPZs)  An area designed to encourage foreign companies to set up manufacturing in a country by offering inducements such as a tax-free period or exemption from labour laws.  They contain factories producing for transnational companies and have been established throughout the South.

Exports  The goods or services the people of one country sell to another country.

Fair trade  A trading system which ensures that producers receive a good price for their product, have a fair contract, and maintain high social and environmental standards.

Formal sector  The part of the economy that is regulated by governments or authorities, particularly in the areas of contracts, taxation and employment conditions.

Free trade  A trading system which means that governments have to treat local and foreign producers the same.  This is done, for instance, by not creating barriers against importing goods, services, or people from other countries and not giving local businesses advantages over foreign firms through financial support.  There has always been a heated debate between countries of unequal power over reducing trade barriers.

The G8  The Group of Eight are the leaders of the world’s most powerful industrialised nations – Canada, France, Germany, Italy, Japan, Russia, the UK and the USA.  Together they control the world’s international institutions.  Their heads of government meet annually to discuss areas of global concern.

Globalization  A term used to describe the growing interdependence and interconnectedness of countries in recent years.  It has come about as a result of:

(a) technological changes which have allowed information and goods to travel much faster than before, and 

(b) the end of the Cold War which has resulted in the growth of free trade

However, access to the benefits of these processes is uneven

Imports  The goods or services that the people of one country buy from other countries.

Informal sector  The part of the economy that escapes regulation by government authorities, also known as the ‘grey economy’.

International Monetary Fund (IMF)  An international financial organisation set up in 1945 to stabilise world trade and lend money to countries that need it.  The IMF often insists that countries adopt certain economic policies as a condition of being given a loan.

Knowledge-based economies  Economies which depend largely on information, be it information technology, consultancy or research and development.  These services are becoming increasingly important.  In 1999 in the richer countries of the world, these services had an estimated turnover of around a trillion dollars.

Quota  A restriction, placed by the government, on the amount or number of a good than can be imported into a country.  Any imports in excess of the quota are heavily taxed.

Tariffs  A tax that governments place on imports.  They are an important source of income for governments.

Trade balance  The balance between how much a country imports and how much it exports.  If a country exports more than it imports, the balance is said to be positive.  If the value of imports is greater than exports, a country is said to have a trade deficit.

Trade barriers  Quotas, tariffs and other conditions which restrict or control trade.

Trade liberalisation  The elimination or reduction of trade barriers.

Transnational companies (TNCs)  Also known as multinational corporations.  A company which owns and operates manufacturing or services businesses in more than one country, through branches or subsidiaries.  Almost two-thirds or world trade takes place between TNCs and their subsidiaries.

World Trade Organisation (WTO)  An international organisation set up in 1994 to unify international trade rules.  Its mandate is to liberalise world trade.  It is based in Geneva and has 143 member countries, with 75 per cent coming from the South.  However, some countries have much more power than others.  For example, Japan has 25 delegates, while Malawi cannot afford to keep any staff at the WTO headquarters.

From Garlake T. (2003) ‘The Challenge of Globalisation:  a handbook for teachers of 11-16 year olds’.  

Oxford, Oxfam 
Classroom Activity

	Activity 
	Globingo 

	
	

	
	What to do?

	
	This activity is based on ‘Bingo,’ and is a good ‘starter’.  It can be used to introduce global connections, used with map activities or set as homework before doing as a classroom activity.  

Instructions: 

· Ensure all students have a pen and Globingo Activity Sheet.

· The aim is to complete a row or column of three boxes, by asking other students for answers to the nine questions.

· Explain that each person questioned can only give  an answer to one box.

· Students must move on to a different person once a box is completed. They are not allowed to ask the same person another question until they have tried to speak to all other members of the class. 

· Write the name of the person and their answer in

·  the relevant box.

· Set the class 10 minutes to answer as many questions as possible.

· The first to have 3 answers which complete one full row or column shouts ‘BINGO!’
· The first person to complete all 9 boxes shouts ‘GLOBINGO!’
Spend time at the end on class feedback, questions can include:

· Which box did you find hardest or easiest?

· Were there surprising or ingenious answers?

· What questions would you have used instead to show global connections?

· Where do you think your information about the world comes from?

Follow up (1)

Using a world map and Post-It notes, chart the countries covered by the Bingo answers.  Encourage students to think about which countries they hear about regularly and those they hear about rarely.  Can they think why?

Follow up (2)

Sometimes links between countries are said to make countries inter-dependent or sometimes the word interconnected is used.  

Do both words mean the same?  Is one ‘stronger’ than the other?  Do countries which are interdependent or interconnected have an equal relationship?  Are some more powerful than others?  What differences might that make to the relationship between countries?



	Learning Outcomes


	

	· Students make links between themselves and the wider world and map those links.


	

	You will need …


	

	· One Activity Sheet per student, plus pens.

· Enough space for students to move around and talk to each other.


	

	
	


	Globingo Activity Sheet


Find someone who can …
	A.

name a news story about another country 
	B.
name the host nation for the 2010 Football World Cup
	C.
tell you the name of a country other than England where someone they know has lived 



	D.
tell you a country outside Europe to which someone they know has travelled 
	E.
tell you a country where Urdu is spoken 
	F.
tell you the name of a country other than England affected by an environmental crisis

	G.
name the country of origin of a well-known black personality
	H.
say ‘hello’ in a language other than English and can tell you a country where that language is spoken
	I.
name a country from which England imports clothes or food.  Can they tell you the item?



	A.

Name ……………….

Country …………….


	B.

Name ……………….

Country……………..
	C.
Name ……………….

Country……………...

	D.
Name ……………….

Country……………..


	E.
Name ……………….

Country……………..
	F.
Name ……………….

Country……………..



	G.
Name ……………….

Country……………..
	H.
Name ……………….

Country……………..
	I.
Name ……………….

Country……………..

	Suggested Answers for Globingo 


A.
This will vary according to what is in the news

B.
South Africa

C.
This can include Ireland, Wales, Scotland

D.
This will vary for class to class

E.
Pakistan, India, UK – see additional information below

F.
Brazil - cutting down the rain forest 


Mali - desertification


Malaysia - logging causing soil erosion


Bangladesh – rising sea levels

G.
Nelson Mandela (South Africa)


Monty Panesar (England)



Thierry Henry (France)


Condoleezza Rice (USA)


Oprah Winfrey (USA)


Halle Berry (USA)

H.
Ola – Spain (and other Hispanic countries)


Bonjour – France (and other francophone countries)


Namaste – Sri Lanka, India


Guten Tag – Germany


Salaam Aleykum – Morocco and other Arabic speaking countries

I.
eg.  Clothes:  Morocco, China


eg.  Food:  Canada, Kenya, Israel, Chile

URDU

Urdu is the official language of Pakistan and is also widely spoken in India.  In Pakistan it is the mother tongue of about 5 million people and is spoken fluently as a second language by perhaps 40 million more.  In India, where it is spoken by some 30 million Moslems, it is one of the official languages recognized by the constitution.


Urdu is very similar to Hindi, the most important difference between them being that the former is written in the Perso-Arabic script, while the latter is written in the Sanskrit characters.  Urdu also contains many words from Arabic and Persian, while Hindi makes a conscious effort to preserve the older Indian words.


Urdu by origin is a dialect of Hindi spoken for centuries in the neighbourhood of Delhi.  In the 16th century, when India fell under Moslem domination, a large number of Persian, Arabic, and Turkish words entered the language via the military camps and the marketplaces of Delhi.  Eventually a separate dialect evolved, written in Arabic characters with additional letters supplied for sounds peculiar to Indian and Persian words.  In time it came to be called Urdu (“camp language”) and after further Moslem conquest became the lingua franca over much of the Indian subcontinent.


After the partition of India in 1947, Hindi became the principal language of India, and Urdu of West Pakistan.  The older term Hindustani, embracing both languages, has fallen into general disuse since partition.  Urdu is now spoken in England.

	Activity
	Global Media 

	
	

	Objectives


	What to do?


	Students will be able to:

· consider national and international ownership of media companies and their impact on the international community

· appraise how our consumption of media is influenced by mainly western companies

· examine our own media consumption

· consider if our media consumption affects how we see the world

Learning Outcomes
Students will have:

· compiled and analysed lists of the big media companies

· explored the perspectives offered on the individual, the community and society

You will need
· World Map

· copies of Media Ownership Poster (http://www.mediachannel.org/ownership/chart.shtml)

· internet access for further internet research.
	Prior to the lesson ask the students to compile a media diary:  

Media Diary

Dates:  From ……………       To …………….
What programme I watched

Which company produced

What country produced

Parent company

In pairs or groups ask students to compare their lists. 

Can they see any recurring patterns – for example – is their list primarily British, Australian or American? Why might this be?  Is the list primarily made up of television companies – why is this? 

Together they can list which sites they look at or which papers they read, and to see if they can work out who owns the ‘media’ they consume on a daily basis.  Don’t forget to include music, DVDs and radio.

Now either give out copies of Media Ownership Poster or put on the interactive whiteboard and ask students to discuss this in groups.  Are there any surprises?  Is there anything interesting they notice?  Try to elicit responses that deal with global ownership and certain individuals (such as Rupert Murdoch) having so much power/influence.  What are the advantages for a company which owns a variety of media products?  Are there any disadvantages?  What about advantages and disadvantages for the consumer?  For example, Channel 5 and Random House are both owned by Bertelsmann AG, so if Random House had a book to promote, the parent company could organise a favourable book review on a Channel 5 arts programme, but it would not be seen as obvious marketing.  Would this be a problem?  Why/why not?

Using differently coloured post-its and a world map to look at one of the six main parent companies.  Students need to work out where the global companies are based or in which countries they operate and stick post-it notes to illustrate.

Once students have completed their maps, they can discuss their findings as a group.  Consider which countries – or even continents – have no post-its and what the implications of this are. What news have they heard about areas with no post-its? Which areas use languages other than English?  Can the students name films or documentaries they have seen which are made by people from the place in the film?  eg Africa, South America, Indian sub-continent. Do they think this could affect their understanding of that place? If the only films they saw about UK were made in USA or Australia, what would they think?   Do they hear the information in the language spoken in the place or in translation?

Extension Activity (1)
Students could be asked to investigate which major media companies are based in Asia, Africa or South America and how they might link up with other companies within their own continent or international companies.

Students can also research companies more specifically using the internet – Wikipedia has generally up-to-date information on most media companies.

Extension Activity (2)
Students may feel that these global issues are ‘too big’.  Ask them to discuss the quote by Vandana Shiva which follows.  Remind them also about the Abolition of the Slave Trade (see www.asi.org.uk) 

‘It’s not the first time we have tried to change a global system.  Fifty years ago people were doing it all over the world and they succeeded.  That time the political system was the colonial empires of Europe.  When small steps are taken by large numbers of people, momentous things can happen.’

Vandana Shiva, Director, Research Foundation, Degradun, India, www.vshiva.org
Adapted from an original activity by Nina Jolly, Harrogate High School

(Part of the Re-viewing the World Media Materials developed by the Centre for Global Education, York St John University)


	Media Diary

Dates:  From ……………       To …………….


	What programme I watched


	Which company produced
	What country produced
	Parent company

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Whole School Activity

The activity suggested below is for both staff and students.  It takes the theme of problematic trade agreements raised in ‘Global community, global citizenship’ and suggests that working towards the status of Fair Trade School can be a useful focus on global interdependence.
The Fair Trade Foundation (www.fairtrade.org.uk/schools ) identifies the criteria (5 Goals) and offers support and resources to help achieve the status.
The first stage is to set up a Fair Trade Steering Group, which can be linked to the School Council but may also have one or two staff.  The students can undertake an audit (accessed on the website) to identify how ‘fair trade’ it is already.  Staffroom tea and coffee are also included.  The audit also asks about where issues linked to fair trade are taught in the curriculum, assemblies or displays.  The Foundation also supplies a questionnaire which helps identify how aware the school community is about fair trade.

The website provides a range of activities but it is possible to integrate the process of going for Fair Trade School Status with wider issues.  While work is progressing towards Fair Trade, a programme of assemblies can be planned by the students with each one focussing on a different aspect of trade, culminating in one with the Fair Trade Foundation.  Organisations to approach include Christian Aid, World Development Movement, Traidcraft, CAFOD, Oxfam, the Development Education Association (for details of local DE Centres).  Each speaker should be made aware of the programme of assemblies in order to avoid duplication.  The students can then prepare a case based on their own research and the information from the assemblies to put a proposal to attain Fair Trade School Status to be discussed at School Council, voted on and a group of students nominated to put into practice.  It might also lead to Sixth Formers setting up a People and Planet Group (www.peopleandplanet.org/ )
Once a school has attained Fair Trade School Status, events can be organised throughout the year:
(i) In consultation with the school caterers arrange a Fair Trade lunch

(ii) Offer Fair Trade flowers for sale on Valentine’s Day

(iii) Fair Trade coffee mornings for parents

(iv) Presentation to School governors and PTA who can  organise a Fair Trade wine tasting 

The students who set the project in motion should also keep a regular wall display space for notices, pictures and information.  They can also plan for the sustainability of the Steering group after they have left the school.

Community Activity 
An activity which can be undertaken by schools in relation to global interdependence will almost necessarily follow the ‘Think global, act local’ maxim.  This could lead to taking part in local Fair Trade campaigns organised through the Fair Trade Foundation or Oxfam.  It could mean setting up a local People and Planet group and working on local initiatives through the group.  It could also mean working with the local primary group to explain fair trade and support them in working towards Fair Trade status.
The class can also choose to conduct a local audit on knowledge about Fair Trade and why it is important.  This will require the class to draw up a list of questions and identify who to ask.  The class may also want to find out more about the impact of other aspects of globalisation on their local community.  This could be media; tourism; films; music; food; garment industry; migration or technology.  The class can interview local people involved in one of these fields.  The following hints on interviewing may help:

Planning (1)
· What do you want to find out?

· Who are the best people to talk to?

· Contact them and arrange a time and venue (tell them how long the interview will last)

Planning (2)
· Collect the questions you want to ask by having the class write up to 3 questions they would like to ask on separate slips of paper.

· Make sure the questions are relevant to the topic

· Don’t ask questions which can be answered by ‘yes’ or ‘no’.

· Use questions beginning with such words as when, why, where, how, which, to avoid the ‘yes /no’ answers.

· There are likely to be too many questions so together select about 10

· Put them in order of importance.

The Interview
· Select who will ask the questions.  One person or more than one?

· Is the place where the interview will take place comfortable?

· How will you record the answers?  If you are going to use a tape or film, ask the interviewee if they mind.

Afterwards
· Thank the interviewee by letter.  They may like to see your report.

· Decide what you will do with the information.

· How will you let others know what you have found out?

· Review how the interview went.  Any changes you would make?

Your local MP, Councillor or Newspaper editor may be willing  to be interviewed on the pros and cons of globalisation and its local impact.  Try to collect as many opinions as you can.

Resources for Teachers
Developing the Global Dimension in the School Curriculum Department for Education and Skills, 2005

This user-friendly booklet for teachers was developed by DfES in conjunction with DfID, and other partners.  It is available free from DfID (tel: 0845 300 4100; email: enquiry@dfid.gov.uk).  Copies can be downloaded from: www.dea.org.uk/schools/deapublications.html
Education for Sustainable Development and Global Citizenship National Assembly for Wales in partnership with ACCAC, Estyn and DfID, 2002

This booklet contains Estyn guidelines for the inspection and evaluation of ESDGC, as well as advice on cross-curricular planning and examples of good practice.  Available free from ACCAC (tel: 029 2037 5400; email: publications@accac.org.uk).  Copies can be downloaded from: www.accac.org.uk 

The Global Dimension in Action

A curriculum planning guide from QCA, 2007

It helps teachers reflect on the global dimension in their curriculum and how it can be built into teaching.  It can be downloaded from www.qca.gov.uk.  

Globalisation
Donnellan, C.  Independence, PO Box 295, Cambridge, 2002
A collection of information sources using government reports and statistics; newspaper reports and features; magazine articles and surveys; literature from lobby groups, NGOs and charitable organisations.

Teaching the Global Dimension:  Key Principles and Effective Practice (2007)

Hicks, D. & Holden, C.  London, Routledge

The No-Nonsense Guide to Globalization

Wayne Ellwood, New Internationalist, 2001

An accessible book which gives a clear and richly factual overview of the global corporate system.

Rigged Rules and Double Standards:  Trade, globalization, and the fight against poverty

Oxfam International, 2002

A comprehensive report published as part of Oxfam’s Make Trade Fair campaign which calls on governments, institutions, and multinational companies to change international trade rules and help lift millions out of poverty.  A free copy of this report can be from Oxfam.  The report can also be downloaded from Oxfam’s trade campaign website (www.maketradefair.com). 

From the Understanding Global Issues series:

Fairer Global Trade?  The Challenge for the WTO, Richard Buckley, Understanding Global Issues Ltd, 1996

Globalized Sport:  Money, media and morals, Richard Buckley, Understanding Global Issues Ltd, 2000

Multinational Business:  Beyond government control, Richard Buckley, Understanding Global Issues Ltd, 1997

Understanding Global Issues is a series of informative and detailed booklets on global themes.

A Curriculum for Global Citizenship, Oxfam, 1997

An outline of the curriculum which Oxfam has advocated as a means of achieving global citizenship.  A free copy can be obtained from Oxfam.

Ethical Shopping:  Where to shop, what to buy and what to do to make a difference, William Young and Richard Welford, Fusion Press, 2002

This book contains information about multinational companies and shows how we can make a difference through responsible shopping.

An Introduction to Global Citizenship, Nigel Dower, Edinburgh University Press, 2003

A well-researched, readable textbook perfect for anyone interested in global citizenship, and assumes no prior knowledge.  Divided into three parts, it provides background information and a framework for understanding the subject, and covers key issues such as the environment, aid, and poverty.  The final part concentrates on fascinating arguments from social, ethical, and political theory that are for and against the view that we are global citizens.

Global Citizenship:  A Critical Reader (2002)

Dower, N. & Williams, J. (eds).  Edinburgh, Edinburgh University Press

Understanding Trade:  Reports from Oxfam

Oxfam, 2004

A selection of clear, authoritative reports, revealing inequalities in global trading systems.  Each report contains detailed case study material, facts and figures, and strong arguments identifying the problems with world trade mechanisms, as well as solutions that should ensure trade rules work for poorer countries.  They provide great source material for project work, with analysis backed up by evidence, and could be used in conjunction with source material making different arguments (for example, from the World Bank or International Monetary Fund) to stimulate debate or writing.


Rigged Rules and Double Standards:  Oxfam, 2002


Trade, globalisation, and the fight against poverty


Trading Away Our Rights:  Oxfam, 2004


Women working in global supply chains


Mugged:  Oxfam, 2004


Poverty in your coffee cup

No-Nonsense Guides:  New Internationalist/Verso, 2001-2006

This innovative series of pocket-sized guides is a handy and accessible reference resource for upper secondary students and teachers who need quick information on a number of the most important and complex issues of our time.


Climate Change


Globalisation


Global Media

Resources for the classroom*
Under the UN Flag:  Assemblies for citizenship in secondary schools
UNICEF, 2005

A resource which has assembly plans for a whole year.  Drawing on true stories from the thousands of children UNICEF have worked with, the book has lots of accessible information about the UN which has been related to national dates such as Martin Luther King Day and International Youth Day.  By teaching pupils how important the UN is for poor people, you will give them a knowledge of children’s rights, and help them to understand the advantages and disadvantages children have all over the world.

Milking It:  Small farmers and international trade

A global citizenship resource:  www.oxfam.org.uk/coolplanet/milkingit
Suitable for pupils aged 13-16, studying Citizenship/PSE/Modern Studies or Geography, this free resource explores the work of two dairy farmers, one in Jamaica and one in Wales.  It shows how world trade practices, rules, and institutions impact on their lives.

We Are Making Changes:  a handbook for and by young Asian women

Asian Women Unite, 2003

An unusual but extremely useful look at the thoughts, ideas, and opinions of young Asian women aged 14 to 18.  This stereotype-challenging booklet was the outcome of discussions, workshops, and interviews with young Asians and as a result covers all aspects of young women’s lives.  Young people talk about issues as diverse as racism, family, relationships, sexuality, community, drugs, education, self-harm, and family pressure.  It can help pupils take control of their lives and includes a list of organisations for further information or help.

Citizenship and Muslim Perspectives:  teachers sharing ideas

Islamic Relief/Tide, 2003

It is important that students gain a balanced view of the world, and this informative book helps them to do just that.  It enables students and teachers to explore their own values and attitudes, and how these are influenced by the world around us.  A thought-provoking and highly relevant way to introduce citizenship issues.  Includes:
· Introduction to the key beliefs and practices of Islam

· Information about Muslim communities in the UK and around the world

· Practical activities designed to explore human rights.  Citizenship and Islam with colour photographs and diagrams

· Teacher tips for leading topical discussions, and a comprehensive resource list

Change the World for a Fiver:  50 Actions to Change the World and Make You Feel Good

Short Books, 2004

This fun, interactive, best-selling book inspires students to think about their everyday actions and how small changes (from planting a tree – seeds provided – to declining plastic bags in shops or just listening to someone) can make a big difference to the world.  A lesson plan and worksheets enable teachers to use the book for lessons on sustainable development and citizenship.

Get Global!  A skills-based approach to active global citizenship

ActionAid, 2003

Help your pupils to learn to think for themselves, plan and participate in action, reflect on their performance, and assess their work with this innovative and colourful guide to active global citizenship.  This teachers’ guide provides a unique six-step approach which can be adapted for use in any subject area and at different ages.  Detailed, step-by-step lesson plans, examples of pupils’ work, quotes from pupils and teachers, and a video help to guide you through this approach.

The Banana Pack, 2006 edition

Banana Link

A multimedia pack featuring a variety of excellent and informative resources for teaching about the banana industry and fair trade.

· Set of engaging posters promoting fair trade, labour rights, environmental protection, and the reversal of the ‘race to the bottom’ in the banana industry

· Thought-provoking activities exploring how power is shared along the international banana supply chain and how to promote fair trade

· Bananas Unpeeled video – introduced by comedian Mark Thomas, this film investigates the social and environmental issues facing banana plantation workers in Latin America and the Caribbean.  Comes with background information booklet
· The Best of the Bunch – this booklet is full of information on the history of fair trade, case studies from banana producers, and suggestions for taking action

· The Banana Links – a fact-filled A3 colour poster featuring different aspects of the banana trade alongside action points for increasing fair trade

Choc-a-lot:  A chocolate flavoured resource to explore global trade in cocoa

Reading International Solidarity Centre, 2004

A great activity booklet based on chocolate.  It allows pupils to learn about what really happens in the chocolate industry and the cocoa trade.  Pupils will be challenged to look at their own attitudes as they explore all aspects of the global market – from cocoa growers, and exploitation to big chocolate companies, branding, and fair trade.  They will also gain the skills they need to take action to demand better conditions for growers.  Includes:

· Choc-a-lot workshop programmes

· Activities with photocopiable materials and photos

· Curriculum links and methods of evaluation

· Background information and further resources

Third World Debt – Drop It!

Jubilee Debt Campaign, 2004

Produced by the Jubilee Debt Campaign, this short and lively video looks at what developing country debt is and what young people can do about it.  Featuring students from Birmingham who were asked to set annual budgets for a developing country that is hampered by debt repayments, natural disasters, and unfair international trade rules, the video will help pupils understand the realities of living with debt.  It also connects personal debts in the UK and international debt so that the subject becomes relevant to young people’s lives.

The Cost of Coffee:  Fair Trade and the world coffee market – activities for teachers and facilitators

Reading International Solidarity Centre, 2005

The coffee story is used to highlight the importance of fair trade, independent thinking, and active citizenship.  This resource covers everything from coffee production to coffee marketing, exploring the causes and consequences of, and solutions to, the problems facing 23 million coffee-producing families.  Clear cross-curricular links make this a versatile classroom resource.  Includes:
· Lesson plans with step-by-step instructions and discussion points

· Photocopiable worksheets and group activity ideas

· Substantial appendices:  resource and background reading lists

Globalisation:  What’s it all about?

Tide, 2001

Globalisation is one of the most important challenges of the world that young people are growing up into.  What’s it all about?  This stimulating resource book features case studies, instructions for pupil activities, games, background information, and further research opportunities – all you need to bring this theme to life in the classroom.

The Challenge of Globalisation:  A handbook for teachers of 11-16 year olds

Oxfam, 2003

· This well-researched and fascinating introduction to globalisation will capture pupils’ imaginations.  It includes up-to-date economic and geographical information, designed to inspire moral and ethical debate.  Concentrating on subjects that relate to pupils’ own lives – including new technology, sport, and the fashion industry – the book enables young people to evaluate their opinions and, with the aid of case-studies, consider the impact of the decisions they make.
The Real Price of Cotton:  A teaching resource for Business Studies, Economics and Citizenship

NEAD, 2002

The Real Price of Cotton is an invaluable and original resource that will enable students to explore the global and ethical dimensions business in relation to the cotton production industry.  By learning about issues such as working conditions and GM cotton, pupils will become aware of the links they have with people in other parts of the world and the impact of their actions.  Features:

· Photocopiable worksheets and activities that develop participation and communication skills

· Case studies, maps, facts, and website links for further information

Understanding Trade:  Reports from Oxfam

Oxfam, 2004

A selection of clear, authoritative reports, revealing inequalities in global trading systems.  Each report contains detailed case study material, facts and figures, and strong arguments identifying the problems with world trade mechanisms, as well as solutions that should ensure trade rules work for poorer countries.  They provide great source material for project work.
Rigged Rules and Double Standards:  Oxfam, 2002


Trade, globalisation, and the fight against poverty

Trading Away Our Rights:  Oxfam, 2004


Women working in global supply chains


Mugged:  Oxfam, 2004


Poverty in your coffee cup

Issues Series:  Independence Educational Publishers

This series is packed with up-to-date and diverse information on the social issues affecting our world – including all the latest arguments.  All the books contain a wide range of previously published articles sourced from newspapers, magazines, journals, government reports, surveys, websites, and lobby group literature.  This means young people can get a topic overview very quickly, whilst exploring a range of facts and opinions to get a balanced view.  Each short article features diagrams and illustrations, and is laid out in a lively A4 magazine style, making it ideal for photocopying.


The Globalisation Issue:  2005

Looks at the impact of globalisation on world trade.  This includes articles on the IMF and World Bank, free trade, the effect globalisation has on British workers, food trade, the trade justice campaign, the gap between rich and poor, low wages, ways to democratise the global economy, and global debt.


Responsible Tourism:  2005

An overview of contemporary tourism issues and different forms of responsible tourism.  Includes a look at international travel increases, UK and world tourism, independent holidays, backpacking, travel agents, internet booking, tourists in space, and sustainable, community and eco-tourism.


Poverty:  2005

Examines poverty in the UK and around the world.  The booklet takes a look at subjects including child poverty, social exclusion, the UK North-South divide, the gap between rich and poor countries, young motherhood, the plight of pensioners, hunger, the food crisis, the debt campaign, and aid.

*All resources listed are available through the Oxfam resources for schools catalogue. Email: education@oxfam.org.uk or at www.oxfam.org.uk/publications.

More information is available to www.globaldimension.org.uk 
Useful Websites

New Internationalist: http://www.newint.org 


A monthly magazine providing information on global issues

Oxfam GB: http://www.oxfam.org.uk/coolplanet/teachers/globalciti/glbalciti.htm
Education for Global Citizenship; Teaching Controversial Issues; Building Better School Partnerships

Christian Aid: http://www.christian-aid.org.uk


International development NGO

Drop the Debt: www.dropthedebt.org/ 

Jubilee Plus: http://www.jubileeplus.org/


Continuation of the debt campaign run by Jubilee 2000

Friends of the Earth International: http://www.foei.org


For up to date environmental information 

Greenpeace: http://www.greenpeace.org


Also for global environmental issues

Ethical Consumer: http://www.ethicalconsumer.org



Useful magazine and website

Traidcraft: http://wwww.traidcraft.org.uk
Institute for Global Ethics: http://www.globalethics.org/ 

United Nations Association: http://www.una-uk.org/ 

Fair Trade Foundation: www.fairtrade.org.uk 

Case studies showing how it is possible to give producers a fair price for their goods through the promotion of fair trade.  Has information on how to achieve the Fair Trade School Award.

Oxfam’s trade campaign: www.maketradefair.com 

Information on trade interestingly presented.  Has case studies with examples of unfair trade practice.  

Development Education Association (DEA): www.dea.org 

For details of events, training and local Centres where classroom support, resources for loan or sale are available.  Each Centre is different and does not offer the same services.

www.globaldimension.org  This DFID supported website is developed and maintained by the DEA.  An excellent resource for teaching materials



Global Community, Global Citizenship





By: Margot Brown.
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